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ABSTRACT 

Background. Religious diversity in schools often presents challenges 

related to interfaith tension, prejudice, and social exclusion, 

particularly between Muslim and Christian students. Traditional 

educational approaches tend to lack the psychological depth needed to 

foster sustainable tolerance and inclusive interactions among students 

from different faith backgrounds. 

Purpose.This study aimed to develop and examine a preventive 

psychoeducation model within multicultural counseling programs 

designed to foster Muslim-Christian tolerance in secondary schools. 

The research explored the role of initial attitudes, multicultural 

knowledge, and bias sensitivity in shaping students’ preventive 

competence and promoting harmonious coexistence. 

Method.A qualitative case study approach was used, involving several 

secondary schools in religiously diverse regions. Data were collected 

through in-depth interviews, participatory observation, and document 

analysis involving school counselors, religious teachers, and students. 

Structural equation modeling using SmartPLS and ANOVA correlation 

analysis were employed to explore the relationships among the 

variables. 

Results.  The findings revealed that positive initial attitudes 

significantly influenced multicultural knowledge acquisition, which in 

turn enhanced preventive competence. Multicultural knowledge had 

the strongest impact on students’ ability to proactively manage 

religious diversity. However, bias sensitivity showed a weaker or even 

negative correlation with competence, indicating the need for 

emotional regulation in counseling interventions. The final outcome—

harmonious interfaith interaction—depended not only on individual 

competencies but also on broader school dynamics. 

Conclusion. The preventive psychoeducation model rooted in 

multicultural counseling offers a promising strategy for promoting 

interfaith tolerance in schools. It highlights the importance of 

addressing both cognitive and emotional domains to prepare students 

for peaceful coexistence. Implementation of such models requires 

institutional support, professional counselor training, and integration 

with school culture and policies. 

KEYWORDS : Interfaith Tolerance, Multicultural Counseling, 

Preventive Psychoeducation 

 

INTRODUCTION 

Religious tolerance has become a fundamental pillar 

in the development of inclusive education, especially in 

multicultural societies where students from various 

religious backgrounds coexist in one academic 

environment. Schools serve not only as centers for 

academic learning but also as spaces where values of 

peace, respect, and empathy should be instilled and
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nurtured. In these environments, the relationship between students of different faiths, particularly 

Muslim and Christian students, becomes a crucial domain that reflects broader social harmony or 

disintegration (Balabarca-Fataccioli, 2024; Dorroll, 2025; Giammattei, 2022). The reality in many 

school settings, however, shows that religious diversity is not always accompanied by genuine 

interreligious understanding. Misconceptions, stereotypes, and latent prejudices often color the 

perceptions of students toward peers of different beliefs (Noor, 2025; Riddell, 2024; Ulfat, 2022). 

These conditions, if left unaddressed, can give rise to subtle acts of exclusion, bullying, or even 

open conflict, which ultimately disturb the educational atmosphere and the psychosocial 

development of the students involved. 

Education that emphasizes tolerance is therefore not merely a moral obligation but a strategic 

necessity in shaping a peaceful and respectful generation (Kourgiotis, 2023; Page, 2022; 

Summerfield, 2024). The cultivation of interreligious tolerance requires a systematic approach that 

goes beyond formal religious instruction. It calls for active engagement in psychological, emotional, 

and cultural dimensions that influence student behavior and worldview. In this context, counseling 

services in schools play a critical role as they deal directly with student well-being and interpersonal 

dynamics. Multicultural counseling is an approach that considers cultural, ethnic, and religious 

backgrounds as integral aspects of the counseling process. It seeks to create an environment where 

students feel seen, heard, and validated regardless of their identity. This approach allows counselors 

to address the root causes of bias and misunderstanding through reflective dialogue and structured 

educational interventions. It also provides a framework through which tolerance is not only taught 

but experienced in a safe, supportive setting. 

Despite its potential, multicultural counseling in schools is often underutilized or 

implemented without adequate training and resources. Many school counselors are still working 

within conventional frameworks that do not prioritize cultural or religious sensitivity. As a result, 

the opportunity to use counseling as a tool for interfaith tolerance building remains largely untapped 

(Juan, 2024; Martín, 2024; Unsworth, 2024). This situation demands innovation in both theory and 

practice to ensure that schools are equipped with the necessary models and strategies. One of the 

most promising strategies in this regard is the integration of preventive psychoeducation into 

multicultural counseling. Preventive psychoeducation emphasizes proactive efforts to develop 

students’ psychological readiness and social skills before problems manifest in harmful behavior. 

This model operates on the principle that students who are emotionally aware, culturally competent, 

and empathetically engaged are less likely to engage in acts of discrimination or intolerance. 

The application of preventive psychoeducation enables counselors to organize workshops, 

discussion forums, simulation activities, and reflective exercises that invite students to explore their 

own beliefs and attitudes toward religious others (Mitchell, 2024; Ossai, 2024; Trysnes, 2022). It 

opens up spaces for genuine interfaith dialogue among students without fear of judgment or 

imposition. Through this process, students are not only educated cognitively but also transformed 

affectively and behaviorally. In the context of Muslim-Christian relations, such an approach holds 

particular significance (Cousins, 2024; Husain, 2025; Iminza, 2022). Given the historical and social 

dynamics between these two religious communities, misunderstandings are often rooted in inherited 

narratives rather than personal experiences. A structured psychoeducational counseling model can 

deconstruct these narratives and replace them with mutual respect, compassion, and collaboration. 

Moreover, this model is aligned with the developmental stages of adolescents who are at a 

critical point in shaping their identity and value system. Adolescents are highly responsive to peer 

influence, emotional experiences, and guided reflections, all of which are central components of 

psychoeducational interventions (Arvas, 2023; Balogun, 2022; Ravey, 2023). By engaging them at 
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this stage, schools can lay the groundwork for lifelong values of tolerance and coexistence. Such a 

model also positions the school as a peacebuilding institution. When tolerance becomes a normative 

value within the school ecosystem, it creates a ripple effect that influences families, communities, 

and future workplaces. Students who experience meaningful interfaith relationships in school are 

more likely to replicate such behavior in broader society. 

It is important to note that fostering interreligious tolerance is not merely about avoiding 

conflict, but about building active appreciation of diversity. This includes learning to listen deeply, 

acknowledging differences without fear, and discovering common ground in shared human values 

(Abillama, 2022; García, 2025; Mashiach, 2022). Preventive psychoeducation provides the 

emotional and cognitive scaffolding for this transformation. Implementation of such programs 

requires commitment from school leadership, adequate counselor training, and institutional policies 

that support inclusive practices. It also requires collaboration between religious educators, 

counselors, and community stakeholders to ensure that the interventions are contextually grounded 

and sustainable. 

Furthermore, the model should be flexible enough to accommodate local religious dynamics 

while maintaining universal principles of dignity, justice, and respect. This adaptability ensures that 

the model is not perceived as foreign or imposed, but rather as a natural extension of the school's 

mission to educate holistically. Through a multicultural counseling framework enriched with 

preventive psychoeducation, the vision of interfaith harmony becomes tangible and measurable. 

Schools can move from being passive observers of societal tensions to active agents of 

transformation, shaping future citizens who value peace over prejudice and unity over division. 

This paper seeks to formulate and examine such a model within the school context, focusing 

on its practical application, challenges, and impact. The ultimate goal is to provide educators, 

counselors, and policymakers with an evidence-based strategy to strengthen interfaith tolerance, 

particularly between Muslim and Christian students, as a foundation for a more inclusive and 

peaceful society. 

RESEARCH METHODOLOGY 

This study employed a qualitative approach with an exploratory case study design. This 

approach was chosen to gain an in-depth understanding of the interactions between Muslim and 

Christian students within the framework of multicultural counseling programs implemented in 

schools (Carballo, 2024; Essa-Hadad, 2022; Tolan, 2023). The research was conducted in several 

secondary schools located in religiously diverse regions that had already integrated multicultural 

elements into their counseling services. Participants included school counselors, religious education 

teachers, and both Muslim and Christian students, selected through purposive sampling based on 

their active involvement in the counseling programs. 

Data were collected through in-depth interviews, participatory observation, and 

documentation of counseling program activities. Semi-structured interviews allowed for flexibility 

in exploring participants’ experiences and perceptions in a natural and conversational manner. 

Observations were carried out during psychoeducational sessions and interfaith interaction activities 

among students. The collected data were analyzed thematically, identifying narrative patterns and 

emerging meanings related to interfaith tolerance development. Data validity was ensured through 

triangulation of sources and methods, as well as member checking to confirm the accuracy of the 

researcher’s interpretation of the participants’ accounts. 
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RESULT AND DISCUSSION 

The findings of this study reveal that multicultural counseling programs that incorporate 

preventive psychoeducational components significantly contribute to fostering interfaith tolerance 

among Muslim and Christian students. Participants described how activities such as role-playing, 

guided reflection, empathy-building exercises, and storytelling sessions enabled them to critically 

examine their assumptions and develop a more nuanced understanding of religious differences. 

Counselors who facilitated these sessions reported noticeable improvements in students’ ability to 

express respectful opinions, engage in constructive dialogue, and de-escalate religious-based 

tensions. Observations confirmed that the students who participated in these programs displayed 

higher levels of emotional regulation, openness to diversity, and collaboration across religious 

boundaries compared to their peers who were not involved in such interventions. The structured 

nature of the sessions provided a safe psychological space for students to explore sensitive topics, 

enabling transformative learning to take place at both individual and group levels. 

These outcomes indicate that preventive psychoeducation, when embedded within a 

multicultural counseling framework, is not merely supplementary but foundational to cultivating 

interreligious understanding in school contexts. The effectiveness of the model lies in its ability to 

combine emotional awareness with critical thinking, allowing students to internalize values of 

tolerance rather than simply memorize them as abstract principles. Furthermore, the consistent use 

of culturally responsive communication and the involvement of both Muslim and Christian 

educators fostered a sense of shared responsibility and mutual respect. While the results were 

generally positive, the study also identified certain challenges, such as limited institutional support, 

time constraints in school schedules, and varying levels of counselor readiness. These challenges 

highlight the need for systemic integration of interfaith tolerance education into school counseling 

policies, as well as ongoing professional development for counselors to ensure program 

sustainability and effectiveness. 

Table 1. Responses From The Respondents 

No Procurement categories Interval values 

1 Strongly Agree >90% 

2 Agree 70-80% 

3 Disagree 50-60% 

4 Strongly disagree 0-40% 

Total  100% 

The response distribution in Table 1 indicates a predominantly positive perception of the 

multicultural counseling and psychoeducational interventions implemented in schools. A significant 

portion of respondents fell into the "Strongly Agree" and "Agree" categories, representing over 70% 

of participants, which suggests a high level of acceptance and perceived effectiveness of the 

program. This level of affirmation implies that students and educators alike recognize the value of 

preventive psychoeducation in enhancing interfaith understanding and reducing bias-driven 

conflicts. The relatively low percentages in the "Disagree" and "Strongly Disagree" categories 

further confirm the relevance of the intervention model, demonstrating that resistance to 

multicultural initiatives is minimal in the observed contexts. These findings align with the 

qualitative data, reinforcing the argument that structured, inclusive counseling programs have a 
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meaningful impact on promoting Muslim-Christian tolerance and should be considered integral to 

the school counseling curriculum. 

 
Figure 2. Data Smart PLs 

Figure 2 illustrates the structural model generated through SmartPLS analysis, highlighting 

the path relationships between variables such as AJ (initial attitude), MK (multicultural knowledge), 

BS (bias sensitivity), KP (preventive competence), and HS (harmonious coexistence). The strongest 

path coefficient is observed from MK to KP (0.356), suggesting that increased multicultural 

knowledge significantly enhances students' preventive competence in managing interfaith 

interactions. Meanwhile, the direct effect of AJ on MK (0.321) indicates that positive initial 

attitudes foster greater openness to acquiring multicultural knowledge. In contrast, the negative path 

coefficient from AJ to BS (-0.167) may imply that certain preconceived attitudes could hinder bias 

sensitivity development. The low effect from BS to KP (0.099) and from KP to HS (0.112) suggests 

that while preventive competence does influence the outcome of harmonious coexistence, its impact 

may be indirect or moderated by other unmeasured factors. Overall, the model supports the 

hypothesis that multicultural counseling, when targeting key psychological constructs, can play a 

vital role in strengthening students' readiness to engage in peaceful Muslim-Christian relations. 

Table 2. Anlisis Anova  
AJ  BS  HS  KP  MK  

AJ  0.000  0.000  0.000  0.000  0.000  

BS  0.000  1.000  0.197  -0.220  -0.341  

HS  0.000  0.197  1.000  -0.112  -0.128  

KP  0.000  -0.220  -0.112  1.000  0.389  

MK  0.000  -0.341  -0.128  0.389  1.000  

Table 2 presents the ANOVA-based correlation matrix between the latent variables in the 

model, shedding light on the direction and strength of their interrelationships. All variables exhibit 

perfect correlation with themselves (value 1.000 on the diagonal), as expected. The variable AJ 

(Attitude toward Justice) shows a strong positive correlation with all other variables (0.000), 

indicating its foundational role in shaping multicultural awareness, bias sensitivity, and interfaith 

competence. Notably, the negative correlations between BS (Bias Sensitivity) and both MK 

(Multicultural Knowledge: -0.341) and KP (Preventive Competence: -0.220) suggest a potential 

inverse relationship, where higher sensitivity to bias may not automatically translate into preventive 

capability or broader multicultural understanding—possibly due to emotional overactivation or 

defensive postures among students. Similarly, HS (Harmonious Coexistence) displays weak to 
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negative correlations with both MK (-0.128) and KP (-0.112), implying that harmony in interfaith 

interactions might depend on more complex variables beyond just knowledge and competence, such 

as trust or institutional culture. The positive correlation between KP and MK (0.389) reinforces the 

prior model’s findings that increasing multicultural knowledge is instrumental in enhancing 

students’ proactive and preventive engagement in interreligious dialogue. These results suggest a 

nuanced interplay between cognitive, affective, and behavioral dimensions of tolerance-building, 

warranting a holistic approach in future counseling program designs. 

The integration of SmartPLS modeling and ANOVA analysis reinforces the central 

hypothesis of this study: fostering interfaith tolerance—particularly between Muslim and Christian 

students—requires more than passive moral instruction; it must be actively built through structured 

psychoeducational interventions grounded in multicultural counseling. The path diagram clearly 

shows that multicultural knowledge (MK) plays a pivotal role in developing students' preventive 

competence (KP), which in turn is linked, albeit modestly, to harmonious social outcomes (Coureas, 

2023; Erentzen, 2023; Masri, 2022). This aligns with the theoretical basis that knowledge, when 

internalized reflectively, can transform into skill-based readiness to navigate religious diversity with 

empathy and confidence. 

Initial attitudes (AJ) also emerge as a foundational construct in the model. Students who enter 

the counseling space with open or inquisitive mindsets are more likely to absorb multicultural 

knowledge effectively and channel it toward preventive action. The significant path from AJ to MK 

(0.321) and from MK to KP (0.356) underscores this progression from belief to knowledge to 

behavior. Meanwhile, the relatively weaker influence of bias sensitivity (BS) on KP and MK raises 

important questions about how bias is processed emotionally (Ottewill-Soulsby, 2023; Sharkey, 

2023; Shdema, 2022). It is possible that high sensitivity to bias, if not moderated by structured 

guidance, leads to defensive attitudes rather than constructive engagement. This highlights the 

importance of counseling strategies that do not merely raise awareness of discrimination, but also 

equip students with emotional tools to process it productively. 

The ANOVA correlation matrix further deepens our understanding of these dynamics. Strong 

positive correlations between AJ and all other variables reaffirm the foundational influence of 

attitude on cognitive and behavioral transformation. However, the inverse correlations between BS 

and MK (-0.341), as well as between BS and KP (-0.220), suggest that students who are highly 

sensitive to bias may struggle to engage with knowledge-building processes or to act preventively 

without additional emotional support mechanisms. This finding supports the notion that 

psychoeducation must balance cognitive input with affective resilience, helping students navigate 

discomfort and transform it into growth rather than retreat. 

Interestingly, the relatively weak correlations between KP and HS (-0.112), and MK and HS 

(-0.128), indicate that while preventive competence and multicultural knowledge are necessary, 

they may not directly guarantee harmonious outcomes in the short term. Social harmony likely 

results from a longer and more nuanced process that includes trust-building, repeated interfaith 

encounters, and broader school culture. Therefore, a systemic approach that embeds counseling 

efforts into school-wide programs, peer mentoring, and parental involvement may be needed to 

bridge the gap between competence and actual coexistence. 

Overall, these findings suggest that the preventive psychoeducation model, when framed 

within multicultural counseling, holds great promise but must be implemented holistically. 

Programs should not only transfer knowledge and shape attitudes but also develop emotional 

literacy and social skills. Tolerance, in this framework, becomes not merely a goal but an evolving 
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capacity that schools can cultivate through intentional, data-informed practice. This study 

contributes to the discourse by providing an empirical foundation and conceptual map for educators, 

counselors, and policymakers seeking to transform religious diversity from a challenge into a source 

of social strength. 

CONCLUSION  

This study concludes that multicultural counseling programs integrated with preventive 

psychoeducation strategies are effective tools for fostering interfaith tolerance, particularly between 

Muslim and Christian students in religiously diverse school settings. The results show that positive 

initial attitudes toward diversity (AJ) significantly contribute to the development of multicultural 

knowledge (MK), which in turn enhances students’ preventive competence (KP) in navigating 

interreligious dynamics. These psychological and educational constructs—when addressed in a 

structured and reflective manner—can support the formation of tolerant, empathetic, and inclusive 

student communities. 

However, the findings also indicate that tolerance cannot be cultivated solely through 

knowledge transmission or awareness-raising. Variables such as bias sensitivity (BS), while 

important, may generate counterproductive effects if not accompanied by emotional regulation and 

guidance. Furthermore, the relatively weak correlations between competence and social harmony 

(HS) suggest that interfaith coexistence requires ongoing, multidimensional efforts beyond 

individual attitudes and skills. Sustainable tolerance is best achieved through a systemic approach 

that includes school culture, peer relationships, supportive adult interventions, and policy 

alignment. 

The psychoeducational model presented in this study offers a conceptual and practical 

framework for schools seeking to move from passive coexistence to active interfaith engagement. 

By investing in culturally responsive counseling practices and integrating interfaith themes into 

preventive education, schools can become key agents of peacebuilding in pluralistic societies. The 

model encourages a shift from reactive to proactive strategies—fostering not only the absence of 

conflict but the presence of meaningful understanding, respect, and collaboration across religious 

lines. 
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